
Year 5 and 6 Reading Comprehension  

Lesson Sequence 

Purpose: 

• Build upon the reading fluency work to better understand the text through study, discussion and inference 

• To develop a full range of comprehension strategies as detailed by the EEF guidance report 

• To apply Rosenshine’s principle of instruction to the daily teaching of reading 

 Ready, Steady, Read 

 

5 minutes 

Flashback 

 

5 minutes 

Re-activate 

 

 

 

 

5 minutes 

New Learning 

 

 

 

  

20 minutes 

Day 

1 

Common exception 

words – Main text 

Pupils to read 

through, to their 

partner, as many of 

the list of common 

exception words as 

they can in 2 minutes.  

 

Partner marks off as 

they listen, ensuring 

that the 

pronunciation is 

correct. 

 

Pupils then choose 

three words each 

(differing from the 

previous time) and 

use them in a 

sentence. Partners to 

check if the word is 

used in the correct 

context.  

Vocabulary – Main 

text 

 

Pupils to either 

define words that 

have come up in 

previous 

vocabulary 

sessions in previous 

weeks or to 

connect words to 

the correct 

definition 

(depending on 

class/cohort).  

 

 
 

 

 

 

 

 

 

 

Reading recommendation – Main text 
 

Pupils to discuss with one another what 

books they are reading in their free 

reading time.  

 

Pupils to then feed back to the class 

about what their partner is reading, 

what they like about the book and 

whether or not they would recommend 

it.  

 

This should include making links across 

books.  

 

To begin with pupils may need to follow 

a script for the questions and note down 

the responses but try to build towards 

this being discursive. 
 

 

Prediction – Main text 

 

Year 5s – in advance of the lesson, prepare the 

main text into chunks (see chunking guidelines 

in attachments).  

 

For Year 5s (and year 6s cohorts that require it) 

pupils should compete the full stop race 

through the main text to begin with. 

Read fully through the entire text that is the 

focus of the sequence and have the pupils 

identify the main events of the story. 

 

Where needed, draw attention to specific 

open-ended plot lines and discuss this as an 

authorial technique.  

 

Pupils to use this discussion to predict what will 

happen next in the text.  

 
 

 



Day 

2 

As day 1 Figurative 

Language – Main 

text 

 

Using an extract of 

the text that uses 

plenty of figurative 

language, get the 

pupils to identify 

usage of similes, 

metaphors, 

personification, 

alliteration and/or 

hyperbole.  

 

Focussing on one 

at a time works 

best. 

  

Word Detective – Main text 
 

Look at 5 unknown words from the main 

text.  

Do activity as a pair using their 

combined and shared knowledge.  
 
 

Pupils scan text and highlight words. 

Annotate text with definitions. 

 
 

It is important to note that this activity 

leads into a whole class discussion. The 

purpose of the lesson is not to fill in the 

sheet, but rather to develop the 

strategies needed to understand 

vocabulary not yet met.  

 

Questioning – vocabulary – Main text 

 

Using a mixture of vocabulary that has been 

identified through the word detective activity 

and also words that may be challenging that 

haven’t been specified, pupils to answer 

questions that allow them to demonstrate their 

understanding.  

 

These questions should also include questions 

of phraseology, expressions, and proverbs.  

 

Example questions in the style of KS2 SATs 

please see attachment.  

Day 

3 

Accelerate Phrases – 

Main text 

 

Pupils to read through 

as many of the 

accelerate phrases 

or a list of key phrases 

taken from the main 

text in the space of 1 

minute as they can.  

 

Their partner should 

be ticking these off as 

they read but circling 

any words misread or 

misread.  

 

Pupils to then switch 

roles.  

 

Core grammar 

work – Main text 

 

 

Show 9 words on 

the board and get 

the pupils to group 

them into 3 groups 

of 3 based on their 

word type.  

 

The word types 

chosen should be 

ones covered in 

recent grammar 

teaching. 

Core grammar work – Main text 

 

Pupils to read through the main text and 

identify where and how the author has 

used specific grammatical techniques – 

these techniques should be specified by 

the teacher and based on prior learning 
 

The specific content of this will vary 

depending on the current focus in the 

writing.  

 

Content may be; fronted adverbials 

(LKS2), prepositional phrases (LKS2), 

subordination (KS2), parenthesis (KS2), 

semi colons to connect main clauses 

(UKS2), figurative language techniques 

(KS2) etc.  

 

 
 

Questioning – Retrieval – Main text 

 

These should be ‘find and copy’ style retrieval 

questions designed to ensure focussed reading 

of the main text 

 

Teach pupils to identify what the key words are 

that they are looking for and then how they 

should skim and scan to find them. Model how 

to answer the question.   

 

Pupils to independently answer questions on 

the text that they have read so far.  

 

Example questions in the style of KS2 SATs 

please see attachment. 
 



Day 

4 

As day 3 Vocabulary – Main 

text 

 

Using words from 

the main text, 

pupils to define the 

words or to 

connect words to 

the correct 

definition 

(depending on 

class/cohort).  

 

 

Subordinating conjunctions of Time – 

Main text 
 

when, while, as, before, after, since, until 
 

Recall the subordinating conjunctions, 

using the stem sentences below. 
 

Read out set example sentences- one 

for each conjunction 
 

Verbally create 2 clause sentences 

using examples from text that start with 

the Fronted adverbial; repeating stem 

sentence of purpose. 
 

Discuss use of the comma and model 

reading 

Questioning – Chronology, true and false, fact 

or opinion – Main text 

 

Work through examples of each style of 

question as ‘my turn’ and ‘our turn’ ensuring 

that pupils understand how to answer these 

styles of question from the main text 

 

Pupils to independently answer questions on 

the text that they have read so far.  

 

Example questions in the style of KS2 SATs 

please see attachment. 

 

Day 

5 

Year 5 and 6 spelling 

words  

  

Focus: Reading the 

words aloud and 

listing synonyms of 

the word, originally 

through use of 

thesaurus’ but 

building towards 

doing so from 

memory. 

 

See list below.  

Core grammar 

work – Main text 

 

Show 9 words on 

the board and get 

the pupils to group 

them into 3 groups 

of 3 based on their 

word type.  

 

The word types 

chosen should be 

ones covered in 

recent grammar 

teaching. 

Main text 

Subordinating conjunctions of reason 

If, because, although, despite, unless 

 

Recall subordinating conjunctions using 

stem sentence below 

 

Read out set examples sentences- one 

for each conjunction 

 

Verbally create 2 clause sentences 

using examples from the text that start 

with the Fronted adverbial; discuss the 

meaning/ purpose of the conjunctions. 

Discuss use of the comma and model 

reading  

 

Clarifying – Main text 

 

 

Purely discursive lesson. Pupils should be 

encouraged to discuss the main text that they 

have read and share with each other what 

they have liked about it, as well as what they 

would change.  

 

This session should be led by the teacher and 

include questioning out loud in the range of 

styles already used in the sequence with the 

pupils expected to recall information about 

the text from memory wherever possible.  

 

 

 

Day 

6 

Figurative 

Language – 

Second Text 

(poem) 

 

Using an extract of 

the poem that uses 

specific planned 

Pause for Poetry – Second Text (poem) 

 

Pupils to read and discuss (in short 

bursts) a piece of prose.  This may be 

chunked in advance in order to support 

more immediate fluent reading 

Summarising - Main text 

 

 

Pupils to highlight the subject and verb of each 

sentence in the main text. They must then 

identify which of these are the most integral to 

the overall text. 

 



examples of 

figurative 

language, get the 

pupils to identify 

usage of similes, 

metaphors, 

personification, 

alliteration and/or 

hyperbole.  

 

Focussing on one 

at a time works 

best. 

Focus should be on whole class 

discussion and the way in which the 

poet uses language. 

 

Pre-prepared questions must be used by 

the teacher and the discussion should 

be allowed to evolve naturally. 

 

Echo reading of the poem out loud as a 

group and then independently. 

Pupils should work on standardising a 

rhythm for the poem, maybe using 

music to help.  

Using this they will then write a summary of the 

text.  

 

This can be done with a maximum word count, 

as a tweet or simply in the most concise way 

the pupil is capable of.  
 

 

Day 

7 

Partner reading – 

Second Text (poem) 

 

Pupils to read a 

section of the Second 

Text (poem) to their 

partner and 

feedback on the 

fluency of the read.  

Miscue sheets to be 

used for the 

feedback.  

 

Vocabulary – 

Second Text 

(poem) 

 

Using words from 

the current poem, 

pupils to define the 

words or to 

connect words to 

the correct 

definition 

(depending on 

class/cohort).  

 

Core grammar work – Second Text 

(poem) 

 

Pupils to read through the second Text 

(poem)and identify where and how the 

author has used specific grammatical 

techniques – these techniques should 

be specified by the teacher and based 

on prior learning 
 

The specific content of this will vary 

depending on the current focus in the 

writing.  

 

Content may be; fronted adverbials 

(LKS2), prepositional phrases (LKS2), 

subordination (KS2), parenthesis (KS2), 

semi colons to connect main clauses 

(UKS2), figurative language techniques 

(KS2) etc. 

Inference - Main text 
 

 

Partner read over the main text to refamiliarize 

with the content. 

 

Display an overarching question based on the 

text e.g.  

 

 

Discuss the question as a class and, together, 

find evidence to support the answer.  

 

Discuss what makes ‘good evidence’ and how 

we ensure that our evidence is suitable for the 

question. You may wish to use P.E.A or 

Inference addition (see attachments for both).  

Day 

8 

Punctuation Race – 

Second Text (poem) 

 

Pupils to read through 

the text that they are 

preparing to 

performance read 

Pause for Poetry – 

Second Text 

(poem) 

 

Return to the same 

poem as used 2 

days previously 

Performance Poetry – Second Text 

(poem) 

 

Pupils to perform their poem as a class. 

This can be recorded and put to music 

depending on the poem. 

Inference - Main text 

 
 

Either show the same question as yesterday 

and get the pupils to independently answer. 

Or present a modelled answer and discuss why 

it is a good example.  

 



and highlight all 

instances where 

punctuation denotes 

a breath being taken 

in their reading.  

and continue the 

discussion. 

 

Upon a second 

reading, do the 

pupils still hold the 

same opinion? 

Ensure pupils give 

specific examples 

to justify from the 

poem. 

 

Focus should now 

progress to the use 

of figurative 

language that the 

poet uses and the 

impact this has on 

them as a reader.  

 

Discuss, again, what makes good evidence 

and then show a statement about the main 

text e.g.  

 

Get the pupils to discuss if they agree or 

disagree. Then ask them why they feel that 

way. Encourage them to relate their feeling 

back to the text and model this if necessary.  

 

Pupils to then have a go at evidencing their 

opinions independently based around another 

statement.  

Day 

9 

Performance Read 

Preparation 

 

Pupils to read through 

the Second Text 

(poem) that they are 

preparing to 

performance read 

with a partner in 

preparation for the 

Performance Read 

Performance 

Poetry  

 

Pupils to perform 

their poem as a 

class. This can be 

recorded and put 

to music 

depending on the 

poem. 
 

 Performance Poetry  

 

Pupils to perform their poem as a class. 

This can be recorded and put to music 

depending on the poem. 

 

 Inference - Main text  

 

Progressing on from the previous 2 sessions, 

pupils to answer inference questions 

independently from the main text.  

 

Day 

10 

In pairs, children Film It – Use I-pads to record each other’s’ reading of the poem. 

If lack of space / technology – children assess each other while reading. Teacher to 

eavesdrop and offer advice when needed.  

 

 

 

 

 

 

 



Year 5/6 spelling words: 

accident(ally), actual(ly), address, answer, appear, arrive, believe, bicycle, breath, breathe, build, busy/business, calendar, 

caught, centre, century, certain, circle, complete, consider, continue, decide, describe, different, difficult, disappear, early, earth, 

eight/eighth, enough, exercise, experience, experiment, extreme, famous, favourite, February, forward(s), fruit, grammar, group, 

guard, guide, heard, heart, height, history, imagine, increase, important, interest, island, knowledge, learn, length, library, material, 

medicine, mention, minute, natural, naughty, notice, occasion(ally), often, opposite, ordinary, particular, peculiar, perhaps, 

popular, position, possess(ion), possible, potatoes, pressure, probably, promise, purpose, quarter, question, recent, regular, reign, 

remember, sentence, separate, special, straight, strange, strength, suppose, surprise, therefore, though/although, thought, 

through, various, weight, woman/women 

 

Inference Sums  

These are a good way to scaffold evidence gathering when 

inference is being newly introduced.  

 

PointEvidenceExplain or PointEvidenceAnalysis can also be a 

good way to remember the process.   

 

 

 

 

 

 

 

 

 

 

 



Accelerate phrases: 

List 1: 

 

 

 



List 2: 

 

 

 

 



List 3: 

 

 

 

 

 

 



List 4: 

 

 

 

 

 

 



List 5: 

 

 

 

 

 

 

 



 

Full stop race  

 

 

 

 

 

 

 



Chunk it  

 

 

 

 

 

 

 

 



Education Endowment Foundation – Guidance for Improving literacy in school (key focus for this unit being stage 3)    

 

 

 


