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1. Introduction 

 

1.1 At Dunkirk Primary School we believe in the fundamental importance of improving 

reading standards to support and enhance a child’s future academic achievement, 

wellbeing and success in life.  The reading and writing of Standard English, alongside 

proficient language development, is the key to unlocking the rest of the academic 

curriculum. Fluency of reading is a key indicator for future success in further education, 

higher education and employment. To this end we have developed a 3-strand 

approach to our teaching of reading: phonics > fluency > comprehension.   

 

1.2 This document will separate reading into 4 strands; phonics, fluency comprehension and 

reading for pleasure however the overarching pedagogical principles will remain the 

same and every lesson will: 

1.2.1 Build on in small steps of learning 

1.2.2 Support pupils to understand key concepts, presenting information clearly 

1.2.3 Check pupils understanding, identifying and correcting misconceptions 

1.2.4 Embed key concepts into the long-term memory enabling pupils to apply them fluently 

 

1.3 This policy guides what teachers and support staff do, how time is managed, the 

organisation of the classroom, the roles of parents and governors, and what the school 

does to create an effective learning environment. It is not a definitive list but a guide 

and an outline of expectations. 
 

1.4 This policy should be read in conjunction with the following policies:  Teaching and 

Learning, Feedback and Marking, Assessment and Appraisal. 
 

1.5 As a Leadership team we will: 

1.5.1 Ensure that daily reading sessions are prioritised 

1.5.2 Strong, school wide routines are rigorously implemented 

1.5.3 A validated phonics programme is consistently implemented 

1.5.4 Select a literacy lead who is an expert in the chosen phonics programme 

1.5.5 Provide effective professional development to support staff 

 
 

Phonics 

 

2. Intent 
 

2.1 At Dunkirk, we aim to provide high standards and consistency in our teaching of 

phonics. Our intent is outlined below: 
 

We believe that all children should be successful at and enjoy reading. We aim to close the reading gap 

amongst pupils by ensuring that all staff have a clear, unified vision of what constitutes quality first teaching 

in phonics. Our aim, is that all pupils become engaged and fluent readers in the following ways: 
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2.1.1 Through daily, systematic and consistent high-quality phonics teaching, children 

learn to blend and segment words for reading and spelling. To allow our children to 

develop a strong phonic awareness and effective blending, decoding and 

comprehension skills, we have chosen to use a DfE Validated synthetic phonics 

programme (SSP) called FFT Success for All Phonics from FFT. 

 
3. First Steps to Phonics  

 

3.1 The First Steps to Phonics programme provides a progressive and flexible approach to 

initial phonics teaching and learning. At Dunkirk, we use the programme to teach 

phonics skills to two groups of children:  

3.1.1 Nursery children to prepare them for phonics in Reception 

3.1.2 Children who need a slower pace of learning, have SEND or other needs that 

prevent them from accessing the FFT Success for All Phonics lessons  
 

3.2 The First Steps to Phonics programme is designed to introduce children gradually to 

phonics by first embedding phonological awareness before moving on to teaching 

Grapheme-Phoneme Correspondences (GPCs). The entire autumn term is spent 

teaching all seven aspects of Phase 1 of Letters and Sounds:  

3.2.1 General Sound Discrimination - Environmental  

3.2.2 General Sound Discrimination - Instrumental  

3.2.3 General Sound Discrimination - Body Percussion  

3.2.4 Rhythm and Rhyme  

3.2.5 Alliteration  

3.2.6 Voice Sounds  

3.2.7 Oral Blending and Segmenting  
 

3.3 The aim is that children should become attuned to the sounds around them and start to 

develop their oral blending and segmenting skills before formal phonics sessions are 

introduced during the spring term. The programme seeks to reduce the cognitive load 

for children by gradually introducing more phonics skills during the year. This keeps early 

sessions short, which is appropriate for young children. It also enables them to 

understand and master initial skills before moving on to apply them for reading and 

writing. Throughout First Steps to Phonics, each GPC is taught over 2 days, instead of 1 

day as in FFT Success for All Phonics lessons. This provides more opportunity for 

consolidation, helping children to remember the GPCs they are taught.  
 

3.4 The first 12 weeks of the programme are used to support further provision in Reception as 

required. 
 

About 
the 

world 

Pupils will be systematically taught the knowledge needed to be successful early readers through daily 

phonics and phonically decodable readers, as well as the key skills of listening and talking. Progression will 

take place through a small step approach, incorporating retrieval practice to transfer key knowledge into 

long term memory. By planning for misconceptions and utilising a range of assessment for learning 

techniques, all pupils will gain enjoyment of reading through a growing self-confidence in their ability.  

Create 

Pupils will be taught the skills needed to successfully understand the material they are reading. Explicit 

teaching of vocabulary, language comprehension and composition will be taught though pupils 

accessing a broad range of texts.  A strong focus on fluent decoding, accuracy and automaticity will 

ensure that pupils fully understand what they read.    

Take 
action 

Staff will promote a love of reading, empowering pupils to develop a curiosity of literature by allowing 

access to interesting and meaningful reading materials. Carefully chosen stories, regularly read by staff, 

will provide the medium through which children have the chance to inhabit the lives of those who are like 

them but also experience the lives of those who are different from themselves.  
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4. Phonics Programme  

 
4.1.1 We maintain fidelity in the implementation of our phonics teaching by using FFT 

Success for All Phonics which allows the children to learn phonics through a highly 

structured programme of daily lessons across EYFS and KS1.  

 
4.1.2  Each session gives an opportunity for children to revisit their previous experience, 

be taught new skills, practice together and apply what they have learned and 

celebrate their achievements. It follows the teaching principles of:  

2.1.3.1 Revisit and Review  

2.1.3.2 Teach and Model  

2.1.3.3 Practise and Apply  

2.1.3.4 Celebrate Achievement and Assess  

 

4.1.3 Time is incorporated to allow for consolidation so that children can secure their 

skills, knowledge and understanding. 

 
4.1.4 The programme is underpinned by a set of seven core principles designed to 

support all teachers and children.  

 

4.1.5 Core principles (Further explanation of these principles can be found in Appendix 

1):  

4.1.5.1 Systematic Progression  

4.1.5.2 Regular Assessment  

4.1.5.3 Early Intervention  

4.1.5.4 Multisensory Approach  

4.1.5.5 Co-operative Learning  

4.1.5.6 Application of Skills  

4.1.5.7 Reduced Workload and Collegiate Approach  
 

4.1.6 The FFT Success for All Phonics Scope and Sequence is set out clearly and provides 

detailed guidance and support for teachers to plan and deliver high quality 

lessons (See Appendix 2). A synthetic approach to teaching ‘pure sounds’ and the 

skills of segmenting and blending are incorporated into the teaching and learning 

materials. Lessons are planned so that children build on their skills sequentially and 

systematically and can be adapted and modified to meet the needs of the 

children accordingly. 

 

4.1.7 Reading materials have been designed to support rapid and sustained progress 

and are well-matched to the scope and sequence of the programme. A 

comprehensive set of 68 decodable shared readers is provided by the 

programme.  A set of 15 ‘Routes to Reading’ books have been designed for Year 2 

to continue their rapid and sustained progress and ensure that they are fully ready 

for a KS2 curriculum. As a school, we have adapted the structure and sequence of 

lessons based on our own research-based approach in Year 3 and above. 

Although adapted to meet the needs of younger pupils, it allows a consistent 

approach between our youngest pupils and KS2 (See Appendix 3 and 4). 

 

4.1.8 Training and support have been provided through both the FFT Success for All 

Phonics and our own bespoke CPD to meet the needs of staff identified through 

subject leader monitoring. All staff are given the skills, knowledge and 
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understanding to deliver high-quality phonics lessons and to achieve strong and 

sustained pupil outcomes in phonics and early reading and writing. 

 

 
5. Assessment  

 

5.1 Children are regularly assessed informally by the teacher within the lessons and over a 

sequence of lessons to ensure they keep up. If children need additional support, they 

are provided with keep-up sessions to ensure they stay on track with the rest of the class. 

More formal assessments are completed every half term using FFT’s Reading Assessment 

Programme (RAP) which covers all KS1 assessments including phonics skills, decoding, 

reading fluency, comprehension and the Year 1 phonics screening check. 

 

5.2 Children who require further additional support (catch-up) are identified using a range 

of assessment information and will be supported through a variety of approaches based 

on the needs, age and gaps of the child: 

5.2.1 Daily small group interventions with Tutoring with The Lightning Squad, a reading 

tutoring programme where pupils work in small groups with a tutor to improve their 

reading skills. The tutoring activities are designed and structured to improve 

reading skills, fluency, comprehension, spelling and phonics 

5.2.2 Daily small group interventions with Nessy to support pupils with additional SEND 

needs 

5.2.3 Daily 1:1 activity focussed on blending and segmenting and phonological 

awareness 

5.2.4 Catch-up groups for pupils who need to re-visit the learning from that morning to 

help consolidate and embed the information 

 

5.3 At the end of Year 1 children are statutorily assessed using the Phonics Screening Check. 

This screening check confirms whether the child has met the appropriate phonics 

standard and can be used diagnostically to identify areas that need further attention 

going forward. Children who do not meet the required standard will continue their 

phonics lessons so that they are ready to retake the screening at the end of Year 2.   
 

Fluency and Comprehension 
 
6. Intent 

 

6.1 At Dunkirk, we aim to provide high standards and consistency in our teaching of 

Reading. Our intent is outlined below: 

 
At Dunkirk we endeavour to ensure that every child has the opportunity and the desire to be avid, active 

readers, whose passion and appetite for books is matched by their fluent and accurate ability to read. 

We absolutely believe that reading is a fundamental life skill that underpins our entire curriculum and is 

necessary to enhance and enrich the learning experience of each and every child. Within our 

classrooms, this passion will be nurtured and exemplified by our teaching staff and with learning 

supported by our working wall classroom displays and the availability of quality texts.   
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7. Research 

 

7.1 As a school we ensure that we use the most current research to formulate our 

pedagogical approaches.  
 

7.2 The EEF document ‘Improving Literacy in KS2’ makes it very clear that to improve 

outcomes schools must: 

7.2.1 Develop pupil’s language capabilities 

7.2.2 Support pupils to develop fluent reading capabilities 

7.2.3 Teach reading comprehension strategies through modelling and supported 

practice 

 

7.3 Developing pupil’s language capabilities: 
 

7.3.1 While pupils may have the decoding skills required to say a word out loud, they will 

only be able to fully understand what it means if it is already in their vocabulary. 

Approaches to develop vocabulary can be split into two groups:  

7.3.1.1 Explicit teaching of new vocabulary  

7.3.1.2 Exposure to a rich language environment with opportunities to hear and 

confidently experiment with new words (this could be considered as implicit 

teaching of new vocabulary) 

 

7.3.2 Both approaches should be used and the following points should be considered: 

7.3.2.1 Repeated exposure to new vocabulary is necessary across spoken language, 

reading, and writing 

7.3.2.2  Pre-teaching and discussing new words can support reading comprehension 

7.3.2.3 Pupils should learn new words as well 

as how to use familiar words in new 

contexts 

7.3.2.4 Vocabulary learning should entail 

active engagement in learning 

tasks. 

 

About 
the 

world 

Our pupils are taught the skill of reading through the use of ability specific texts which cover a 

range of genres including novels, plays and poetry. Careful thought has been given to ensure 

that knowledge of reading is taught cumulatively in a small steps approach. The ability to read 

fluently is understood by all pupils and prioritised by staff who develop pupil’s accuracy, speed, 

understanding and prosody of a text. Emphasis is placed on pupils gaining strong vocabulary 

knowledge and ensuring they are given the opportunity to memorise and re-visit vocabulary. 

Our wider curriculum clearly provides the knowledge pupils need to access a range of rich texts, 

aiding them in their understanding.  

Create 

Pupils will apply their skills of reading, not only in English, but throughout the whole curriculum 

and during their own reading time for pleasure. They will be confident in using their reading 

knowledge to answer a variety of comprehension questions, showcasing their understanding of 

a given text. We also ensure that reading is an integral part of our curriculum and enables pupils 

fluent reading and understanding a range of ambitious and complex subject specific texts. 

Take  
Action 

To the individual, reading matters emotionally, culturally and educationally; because of the 

economic impacts within society, it matters to everyone. At Dunkirk, we make a simple promise. 

Every child will leave our school being able to read to the best of their ability. Alongside the 

ability to read, staff will foster and nurture a love of reading enabling pupils to explore the world 

through a wider variety of exciting and engaging texts.  
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7.3.3 When pre-teaching and discussing new words, it is useful for teachers to consider 

Beck and McKeown’s tiers of vocabulary. Explicit teaching may best focus on Tier 2 

words, words which can be considered as ambitious, and also those that children 

are likely to come across in a variety of contexts across the curriculum.  

 

7.3.4 Beck and McKeown suggest these words ‘are not the most basic or common ways 

of expressing ideas, but they are familiar to mature language users as ordinary as 

opposed to specialised language’.  

 

7.3.5 Teaching vocabulary related to the curriculum content currently being studied can 

encourage active use of new words, helping to make new vocabulary meaningful 

and memorable to pupils. 

 

7.4 Supporting pupils to develop fluent reading capabilities: 
 

7.4.1 Fluent readers can read accurately, at an appropriate speed without great effort 

(automaticity), and with appropriate stress and intonation (prosody). A fluent 

reading style can support comprehension because pupils limited cognitive 

resources are freed from focusing on word recognition and can be redirected 

towards comprehending the text.  

 

7.4.2 For this reason, fluency is sometimes described as a bridge from word recognition 

to comprehension. There are no quick ways to develop reading fluency and most 

pupils will benefit from being explicitly taught and being encouraged to practise. 

 

7.4.3 The following approaches are well supported by evidence:  

7.4.3.1 Guided oral reading instruction—fluent reading of a text is modelled by an adult 

or peer and pupils then read the same text aloud with appropriate feedback 

7.4.3.2 Repeated reading—pupils re-read a short and meaningful passage a set number 

of times or until they reach a suitable level of fluency 

 

7.4.4 Actively teaching reading fluency is important for all pupils, with those judged to 

be struggling likely to benefit from targeted support. When considering targeted 

support, diagnosis of the specific issues should be the first step before selecting an 

intervention. For example, it is important to check for weaknesses in decoding or 

comprehension before concluding that reading fluency should be the primary 

focus of targeted support.  

 

7.4.5 Most children learn how to decode words in Reception and Key Stage 1. However, 

pupils are likely to continue to benefit from some phonics work in Key Stage 2 to 

consolidate their understanding of grapheme phoneme correspondences (the 

relationships between combinations of letters and sounds). There may also be 

some children who continue to struggle with decoding and word recognition in 

Key Stage 2. These children may benefit from additional targeted support. 
 

7.4.6 There is strong evidence that systematic synthetic phonics is an effective approach 

for teaching pupils to decode, including older pupils struggling with decoding. 

Where appropriate, and for any/all pupils that join at a later stage of their 

education, phonics teaching will still be made available to support the learning of 

reading.  
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7.4.7 It is important to note that while fluent reading is a key skill that supports 

comprehension, fluency is not sufficient to guarantee comprehension. Some 

children become skilled at word recognition while still struggling with 

comprehension, meaning they may be able to read aloud fluently but struggle to 

understand what they are reading. Children may find it more difficult to read aloud 

with appropriate expression and intonation if they are unsure of the meaning of the 

sentences that they are reading, although children may be able to mimic the 

expression and intonation of others during shared reading activities. 

 

7.4.8 Fluency can be assessed by listening to pupils read from an appropriate text to 

inform accurate diagnosis and identify areas where pupils may need further 

support. 

 

7.5 Teaching reading comprehension strategies through modelling and supported practice: 

 

7.5.1 Reading comprehension can be improved by teaching pupil’s specific strategies 

that they can apply both to monitor and overcome barriers to comprehension. 

When used successfully, such strategies can improve pupils’ understanding of 

written texts and ability to infer meaning from context. Where appropriate, these 

approaches can be combined with phonics activities, or collaborative learning 

approaches, to develop reading skills. 

 

7.5.2 The following strategies should be modelled and practised to ensure they become 

embedded and fluent: 

7.5.2.1 Prediction—pupils predict what might happen as a text is read. This causes them 

to pay close attention to the text, which means they can closely monitor their 

own comprehension 

7.5.2.2 Questioning—pupils generate their own questions about a text in order to check 

their comprehension 

7.5.2.3 Clarifying—pupils identify areas of uncertainty, which may be individual words or 

phrases, and seek information to clarify meaning 

7.5.2.4 Summarising—pupils describe succinctly the meaning of sections of the text. This 

causes pupils to focus on the key content, which in turn supports comprehension 

monitoring. This can be attempted using graphic organisers that illustrate 

concepts and the relationships between them using diagrams 

7.5.2.5 Activating prior knowledge—pupils think about what they already know about a 

topic, from reading or other experiences, and try to make links. This helps pupils to 

infer and elaborate, fill in missing or incomplete information, and use existing 

mental structures to support recall 

 

7.5.2.6 These approaches can have a great impact but they are only achievable if the 

pupils have been enabled to take a greater responsibility for their own learning. 

To be successful in this requires pupils to independently identify: 

7.5.2.7 How the strategy is used 

7.5.2.8 Why and when to use the strategy 

 

7.5.3 Developing each of the strategies requires explicit instruction and extensive 

practice. Evidence-based collaborative activities and approaches, such as 

reciprocal teaching, which structure interaction with peers, are likely to be 

beneficial. 
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7.5.4 These strategies can be introduced in isolation but pupils should also be taught 

how to integrate combinations of strategies to develop effective comprehension 

of different texts. The effectiveness of teaching pupils to integrate multiple 

strategies is well supported by research evidence and this approach is likely to be 

more effective than relying on single strategies in isolation. It is also crucial to 

support learners to apply the comprehension strategies independently to a range 

of different reading tasks, contexts, and subjects. 
 

7.5.5 Structured interventions can be effective for teaching children how to use reading 

comprehension strategies. Shorter interventions of up to ten weeks tend to be more 

successful than longer interventions. 
 

7.5.6 Ultimately, the aim is for pupils themselves to take responsibility for automatically 

using these strategies to monitor and improve their reading comprehension. 

 

 
8. Dunkirk Fluency Model  

 

8.1 Fluency is mentioned in every year group in the National Curriculum Programmes of 

study. It is a set of skills that need to be developed incrementally, with developmental 

appropriateness, at each stage of the primary reading curriculum. Even though Fluency 

is a prioritised focus in Years 3 and 4, staff in other year groups will use these strategies to 

support all pupils in becoming fluent readers.   

 

8.2 Due to our phased approach to the teaching of reading, the focus on reading fluency 

begins in year 3 and continues as the priority area through until the end of year 4. This 

allows the pupils adequate time and repeated practise to stand a good chance at 

mastering this vital step on the path to overall reading mastery.  

 

8.3 To ensure that fluency is accurately assessed throughout its teaching, teaching staff and 

pupils spend time becoming familiar with the reading miscues (see appendix 6). These 

miscues allow a shared language by which to discuss reading aloud and what areas 

can be improved and developed by each reader.  

8.3.1 Fluency is distinct from comprehension in that it is not about the answering of 

questions regarding the text being read. Understanding is assessed through peer, 

class and teacher discussion of the content, prediction and summarisation. To this 

end, pupils in year 3 and 4 will regularly be recorded reading aloud to monitor 

progress and help them reflect on their own areas for development. 

 

8.4 The fluency model for teaching (appendix 7) shows how a repeated and cyclical set of 

activities help to build confidence and clarity around a text.  

8.4.1 The sequence is repeated every other week, with only the text itself changing whilst 

the activities and practice used remain the same. This allows the pupils consistency 

and through it understanding.  

8.4.2 Inherent in the approach is the view that, to teach children to read they must 

spend as much time reading as they can. This core principle informs the structure of 

the approach.  

 

8.5 Chosen texts will be ‘prepared for reading’ by the pupils before any ‘performance’ 

reading takes place. This preparation may include (though is not limited to):  

8.5.1 Full stop race – the annotating of the text to highlight full stops or end of sentence 

punctuation  
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8.5.2 Chunking - breaking a text down in to its constituent clauses to enable reading 

cohesiveness and understanding 

8.5.3  Defining of vocabulary – ensuring an understanding both of word meaning but 

also word pronunciation. 

 

8.6 At Dunkirk, we strongly believe that fluency teaching acts as the bridge between 

Phonics and Comprehension. We know that for some children, fluency simply occurs as 

a result of teaching the strands of phonics and word recognition, however, for many 

others, explicit instruction is required to ensure pupils can read fluently and therefore 

comprehend. 

 

9. Dunkirk Comprehension Model  
 

9.1 Once a pupil has shown that they have fully understood and mastered fluency and are 

using the skills taught within that stage of our phased approach independently then we 

begin to introduce reading comprehension. 

 

9.2 Comprehension is the main focus of the reading teaching in years 5 and 6 though, 

wherever necessary, fluency and even phonics can and will be revisited.  

 

9.3 Comprehension breaks down into 6 areas of focus –  

9.3.1 Retrieval – Where an answer is explicitly stated in the text. Retrieval questions often 

begin with; ‘where’, ‘when’, ‘who’, ‘which’, ‘at what…’ etc.  

9.3.2 Vocabulary – Where a pupil is asked to use the context of the text (or their own 

knowledge) to define a word.  

9.3.3 Chronology – ordering the events form within a text 

9.3.4 Fact or opinion and true or false statements – Using a text to identify if a statement 

is fact or opinion or whether a statement is true or false.  

9.3.5 Inference – Where the answer to a question much be deduced from the available 

information from within a text and supported by evidence that relates to the point 

that the pupil is making in their answer. 

 

9.4 As with Fluency, an approach of repetition and consistency is used in the teaching of 

comprehension (see appendix 8). 

 

9.5 The model is done across a 2-week cycle with week one comprising of a piece of prose 

(the genre is varied so as to cover a wider spectrum than just narrative pieces) and 

week two focusing on a piece of poetry.  

 

9.6 Fluency activities are still included in the approach to comprehension teaching as we 

believe this skill, and the skill of preparing a text, help the pupils develop confidence in 

their understanding which in turns shows through in the accuracy of their answers.  

 

9.7 Fluency activities and text preparation form the first half of the lesson (15 minutes) and 

they are the same activities at the same stage of the sequence every week – allowing 

the pupils the confidence that comes from the consistency of this structured approach.  
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9.8 The second half of the lesson is where the sequence diverges from the fluency that has 

preceded it. This part is then fully devoted to the written responses to comprehension 

style questions.  

 

9.9 As with other areas of learning at Dunkirk, the teaching of comprehension will be 

modelled by the teacher in a ‘my turn’ section. The skills needed to be successful in the 

answers will be made explicit, talked through and shared.  

 

9.10 Pupils will then work together in pairs or groups to answer a number of questions (flexible 

based on the class, group or stage of the year) and these will be discussed as a class to 

identify strengths and areas to develop – the ‘our turn’ section. 

 

9.11 Finally, pupils will answer similar questions to those that have been covered already but 

entirely independently in their books – the ‘your turn’ section of the lesson.  

 

9.12 Answers will then be marked by either the children or their peers (in the case of retrieval, 

chronology, fact or opinion and true or false questions) and then assessed by a teacher 

or will be marked by a teacher and fed back upon where necessary (in the case of 

inference). This is how the progress and understanding of each pupil, in relation to their 

comprehension skills, is assessed.  

 

10. We believe, passionately, that each and every child should be provided with the skills 

they require to be successful readers and it is through this 3 stranded approach to our 

teaching that we believe this is best achieved.   

 

10.1 Assessment 
At Dunkirk, we regularly monitor the progress of pupils through both formative and 

summative assessment. This enables staff to ensure that feedback, interventions and 

planning is focussed on the individual needs of each pupil. Feedback is defined in 

accordance with the EEF toolkit definition:  

‘Feedback is information given to the learner and/or teacher about the learner’s performance relative to learning 

goals or outcomes. It should aim to produce (and be capable of) producing improvement in students’ learning. 

Feedback redirects or refocuses either the teacher’s or the learner’s actions to achieve a goal, by aligning effort and 

activity with an outcome. It can be about the output of the activity, the process of the activity, the student’s 

management of their learning or self-regulation, or them as individuals. This feedback can be verbal or written or can 

be given through tests or via digital technology. It can come from a teacher or someone taking a teaching role, or 

from ‘peers’.’ 

 

10.2 Formative Assessment: 

Formative assessment strategies are used to ensure that feedback at the point of 

learning is purposeful and specifically related to the learning in that moment. They can 

include (but are not restricted to): 

10.2.1 Cold Calling – allows you to choose who answers, keeping the whole class involved 

and giving you better information from which to plan your next responsive steps.  

10.2.1.1 Ask the class the question, give thinking time, select someone to respond, 

respond to the answers, select another student and respond again. 
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10.2.2 Think, Pair, Share – a powerful way to involve all students in a structured discussion, 

rehearsing and sharing ideas as port of responsive teaching.  

10.2.2.1 Establish talk partners for every student, set the question with a goal and 

timeframe, build in thinking time, circulate to listen as pairs are talking, use cold 

call to sample responses.  

10.2.3 Show Me- a good way to sample the responses from a whole class.  

10.2.3.1 Ensure every student has a board and pen to hand, set the question with a goal 

and timeframe, build in thinking time, signal: 3-2-1 and show me, sample student 

responses and follow up.  

10.2.4 Check for Understanding – a central idea in Rosenshine’s Principles of Instruction. 

The checking process itself also helps students to secure deeper understanding.  

10.2.4.1 Cold call, asking what, not if, Probe with a short dialogue, follow with more 

checking dialogues, explore differences and details, re-teach, defer or move on.  

10.2.5 Say it again better – sets a standard for the depth of verbal responses you expect 

from students, supporting them with high quality responses whilst also checking 

their understanding.  

10.2.5.1 Ask a student a question, acknowledge their first response, give supportive 

formative feedback, invite student to “Say it again better”, respond to the 

improved response.  

10.2.6 Probing questions – Well chosen questions can support students to make links 

between ideas, to rehearse explanations to support long-term memory and 

provide you to identify gaps and misconceptions.  

10.2.6.1 Ask a student a question, follow up with a probing question, listen and probe 

further, ask another student to continue, check for understanding from others. 

10.2.7 Process questions – Rosenshine’s Principles of Instruction focus on ‘how do we 

know’ or ‘how do we work it out?’ Modelling and rehearing dialogue around these 

questions supports students to develop the capacity to think in this way 

independently while providing you the opportunity to identify gaps and 

misconceptions.  

10.2.7.1 Model your thinking, emphasise how and why, ask students to explain their 

methods and reasoning, ask students to explain their ideas and choices, ask how 

similar alternative questions or problems might be approached. 

 

10.3 Summative Assessment: 

10.3.1 While pupils are studying phonics, assessment takes place every half term using the 

FFT RAP (Reading Assessment Programme) 

10.3.2 At the end of Year 1, all pupils take part in the Phonics Screening Check 

10.3.3 At the end of Year 2, pupils who did not pass the Phonics Screening Check in Year 

1, also take part in the Phonics Screening Check 

10.3.4 Pupils in Years 2 and 3 take part in termly assessment using the FFT RAP which 

focuses on both decoding of words and fluency level 

10.3.5 Pupils in Years 4, 5 and 6 take part in termly NFER assessments 
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11. Inclusion in Reading 

The statutory ‘inclusion statement’ in the National Curriculum sets out a framework for 

modifying the curriculum to include all pupils.  

 

Teachers have to:  set suitable learning challenges, respond to pupils’ diverse learning needs, 

and overcome potential barriers to learning and assessment for particular individuals and 

groups of pupils.  

 

These principles allow you to:  choose objectives for pupils with SEN and/or disabilities that are 

different from those of the rest of the group, or modify the curriculum to remove barriers so all 

pupils meet the same objectives. 
 

QFT Strategies to include all learners 
- Focused lesson planning with clear 

objectives, identified according to needs of 

all pupils  

- Teachers knowing their pupils well and 

understanding the implications of SEN on 

learning  

- High levels of pupil involvement and 

engagement with their learning  

-  High levels of challenge and expectations 

- Appropriate use of questioning, modelling 

and explaining 

- An emphasis on learning through talk and 

discussion  

- Pace of lessons adjusted to reflect how pupils 

are learning  

- Teachers providing pupils with effective 

feedback on learning (and vice versa!) 

- Pupils accepting responsibility for their own 

learning and work  

- Teachers effectively deploy additional adult 

support towards improving learning and 

increasing independence 

- Parallel activities 

- Modified objectives 

- Pre and post teach 

- Learning in small chunks 

- When teaching − eg visual, tactile, auditory and kinaesthetic 

approaches are used, such as supporting teacher talk with 

visual aids; using subtitled or audio described film/video  

- Devices to promote security and aid organisation – e.g. visual 

timetables are used to show plans for the day or lesson; visual 

prompts for routines, such as how to ask for help; shared signals 

are developed so that pupils can convey their understanding, 

uncertainty or need for help. 

- Accessibility features are used to include pupils with SEN and/or 

disabilities, as appropriate 

- Pupils with poor motor control may gain confidence and 

achieve success through writing/drawing on the computer. 

- Approach English concepts at a level of understanding that is 

appropriate, eg phonics taught at the level the child is at.  

- Film and video are powerful tools to support English learning, 

particularly in relation to storytelling and the study of literature.  

- Use visual aids or other concrete supports when dealing with 

abstract topics – for example, teaching about rhythm in poetry 

through clapping and pacing.  

- When teaching poetry and texts that make high language 

demands, use active teaching strategies, such as drama − eg 

to explore a scene from Shakespeare, or build sound collages 

for a poem.  

- In reading comprehension activities, ask pupils to illustrate the 

story setting; draw the main character and annotate with notes 

on the features and views of the character.  

- Summarise sequences of events through mind maps, spider 

plans, role-play, drama etc. Use symbols, pictures, puppets etc 

to support understanding of character, setting and story events. 

Additional adults:  

- are clear about the lesson objectives  

- know the sequence of the lesson & understand the lesson 

content  

- know how to break tasks into more manageable chunks  

- are provided with key questions to encourage formative 

assessment, and  

- where appropriate, are familiar with any ICT used to support 

pupils. 
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Physical Adaptions Interventions 

- Low arousal environments 

- Make available a range of accessible 

materials including, for example: 

- Chunky pencils  

- Different coloured crayons  

Individual whiteboards and pens for writing in 

different contexts  

- Pencil grips for pupils who need them, and 

- Cordless/tracker ball mouse for pupils with 

mobility difficulties. 

- Pre and post teach 

- Phonics Catch Up / Lightning Squad / First Steps to Phonics 

- 1:1 

- Precision teaching 

- Speech and language therapy 

- Paired Reading 

- Reciprocal Reading 

- Typing 

Assessment Other things to Consider 

- Where pupils use alternative communication 

systems, judgements should be made against 

the level descriptions for speaking and 

listening. It will be necessary to note any 

demands that are not met, such as the 

awareness and use of standard English  

- For pupils with disabilities who are unable to 

write by hand, the handwriting requirement 

of the writing attainment target will not be 

applicable  

- For pupils using tactile methods, the 

assessment of reading will be through the use 

of materials of equivalent demand presented 

in the appropriate medium. 

Make sure pupils are well prepared for visits and trips to the library. 

Preparation can include using photographs and videos so that 

pupils are not worried about unfamiliar situations. 

 

Some pupils with more significant learning disabilities may not yet 

have the ability to analyse language, but can be helped to form 

and express their own views independently through modelling and 

practice. 

 

 
12. Reading for Pleasure – Whole School 

 

12.1 At Dunkirk, we prioritise reading for pleasure by promoting reading and striving for 

mastery within the teaching and learning we offer. We have high expectations and the 

language and vocabulary in our texts is rich, varied and motivating.  

 

12.2 We encourage active reading across the school by:  

12.2.1 Reading to the children every day 

12.2.2  Offering a rich and diverse range of texts to children, opening their eyes to the 

world and different cultures 

12.2.3 Providing book areas in classrooms and across school for children to select and 

have access to quality texts that are age and stage appropriate  

12.2.4 Giving every child an online reading record. The parent/carer records comments 

to share with the adults in school and vice versa to ensure communication 

between home and school has a positive impact on learning. As the children 

progress through the school, they are encouraged to write their own comments 

and keep a list of the books/authors that they have read 

12.2.5 Celebrating reading through events, visits, visitors and in celebration time  

 
13. The role of parents 

 

13.1 A copy of the text your child has been reading in class will be sent home at the end of 

each week via: 

13.1.1 A physical copy  

13.1.2 A hyperlink or PDF copy on our online platform 

 

13.2 Children will be familiar with this text from the Reading lessons they have had during the 

week.  
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13.3 As a school we have also collated books together, matching the stage your child is at in 

their reading journey. Children will bring home a book matched to their current phonic 

or reading ability so that they can continue to develop their reading skills at home.  

 

13.4 Some of the first books a child will bring home are wordless books. These are used to 

encourage children to talk about the pictures and stories and to create their own 

sentences about what they see and what is happening in the pictures.  

 

13.5 Children may also bring a book for you to read to them. These are books that you 

regularly see on children’s bookshelves and in the library. They are stories that excite 

children and instil a love of reading. 

 

13.6 It is expected that pupils read at home a minimum of 5 times a week. 

 

13.7 Each child is provided with an online or physical reading record to enable them and 

their parents to share their child’s home reading. 

 

 
14. The role of Governors 

 

14.1 Governors at Dunkirk offer strategic guidance, challenge existing processes and drive 

school improvement. They exist to improve educational standards so that children and 

young people have the chance to realise their full potential. 
  

14.2 The lead governor for English is: Jo Sharp 

 

14.3 As well as attending 6 governor meetings a year, governors at Dunkirk work alongside 

senior leaders in supporting teachers to provide excellent education to children.  

 

14.4 In regard to phonics and reading, governors are responsible for monitoring and 

evaluating the effectiveness of our curriculum by making regular visits to school and 

classes to: 

14.4.1 Observe learning 

14.4.2 Discuss learning with pupils and staff 

14.4.3 Carry out reflective discussions with subject leaders 

14.4.4 Attend subject specific visits from outside agencies, for example, SIA or OFSTED 

 

14.5 Findings from these visits will play a key role in how governors support our school in the 

implementation of our strategic plan.  
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Appendices: 
 
Appendix 1: Core Principles Definition 
1. Systematic Progression  

 Introducing phonics and its application to early reading in a carefully sequenced and 

progressive way: moving from developing phonological awareness through rhyme to 

introducing Grapheme–Phoneme Correspondences (GPCs) in order, through a six-phased 

progression.  

 Practising the skills of blending and segmenting as new GPCs are introduced and reinforcing 

them throughout the programme.  

 Developing an increasing bank of accessible words, including Common Exception Words 

(CEWs).  

 Building confident readers through the consistent, systematic and daily teaching of the FFT 

Success for All Phonics programme with accompanying Shared Readers.  

 
2. Regular Assessment  

 Providing frequent and comprehensive formative and summative assessment opportunities 

to inform teaching and ensure that children’s progress is closely monitored.  

 Providing an opportunity for the early identification of children who may be at risk of falling 

behind.  

 Using the Reading Assessment Programme (RAP) as a diagnostic tool and to support 

formative and summative assessments.  

 
3. Early Intervention  

 Ensuring that the lowest attaining 20% of children also make progress and reach age-related 

expectations is fundamental to our mission to secure FFT Success for All children.  

 Providing dedicated time for review and consolidation of skills to ensure children needing 

extra support do not fall behind.  

 Providing Tutoring with the Lightning Squad to support catch-up and additional teaching to 

those children whose reading skills are below age-related expectations. The tutoring 

programme has an integrated assessment tool so that skills gaps are automatically identified 

and addressed.  

 
4. Multisensory Approach  

 Providing pacey and active lessons that balance short inputs of direct teaching with 

immediate whole-class response and engagement.  

 Providing multisensory lessons that engage all children in a variety of activities designed to 

support learning in fun and memorable ways.  

 Linking pictures and mnemonics to support the learning of each GPC and helping children to 

recall and remember.  

 
5. Co-operative Learning  

 Underpinning daily lessons with Co-operative Learning techniques in which learning skills are 

developed by teachers explicitly modelling behaviour for learning.  

 Using positive feedback to help children to understand when they meet expectations and for 

motivation.  

 Encouraging children to work together in supportive peer partnerships.  
 
6. Application of Skills  

 Providing texts – Shared Readers – which are carefully aligned to progression in phonics skills, 

so that children are motivated to apply their new learning in a meaningful way.  
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 Developing a separate, but linked, approach to the teaching of reading comprehension 

during the Shared Reader lessons.  

 
7. Reduced Workload and Collegiate Approach  

 Providing comprehensive lesson planning and resources, as well as training and ongoing 

support, we try our best to make teachers’ lives easier and reduce lesson preparation time, 

benefitting everybody in our school community.  

 The shared, school-wide approach engenders a focus on outcomes for children and a 

collaborative team effort across all staff in our school.  
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Appendix 2: FFT Phonics Scope and Sequence (Reception to Year 1) 
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Appendix 3: Reception – Year 1 Decodable book structure and sequence 
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Appendix 4: Year 2 Routes to Reading 
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Appendix 5: Clarity on fluency expectations in different year groups 
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Appendix 6: Mis-cues 

   

Decoding- inaccurate blending leading to not being able to read the word 

Deviation- replacing a word with a different word 

Omission- missing some words out 

Disorientation- adding some words that aren’t there 

Transposition- reading words in the wrong order 

Repetition- reading words more than once 

Phrasing- reading in unusual chunks that don’t make sense 

Punctuation- missing end of sentence punctuation  

Monitoring understanding- continuing reading even if the meaning is lost 
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Appendix 7: Year 3 / 4 Fluency Model 
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Appendix 8: Year 5/6 Comprehension Model 
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